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RESUMEN

Esta investigacion, titulada "Enhancing Student Engagement through Cultural
Integration in English as a Foreign Language Classrooms™, explora como la integracion de
elementos culturales en las aulas de inglés como lengua extranjera (EFL) puede mejorar la
participacion y el rendimiento académico de los estudiantes. Realizada en el instituto
"World English” en Quevedo, Ecuador, el estudio involucré a seis estudiantes de nivel
intermedio B1 y dos profesores. Se empled un enfoque de métodos mixtos, combinando
encuestas a estudiantes, entrevistas a profesores y observaciones en el aula. Los resultados
mostraron que la inclusiébn de aspectos culturales en las lecciones aumenta
significativamente la motivacion y el compromiso de los estudiantes, especialmente
cuando el contenido refleja sus propias experiencias culturales. Los estudiantes reportaron
sentirse mas valorados y conectados con el material de aprendizaje cuando sus identidades
culturales eran reconocidas, lo que mejoré su comprension del idioma y su confianza al
usarlo. Sin embargo, el estudio también identifico varios desafios, como la falta de tiempo,
recursos insuficientes y la escasa capacitacion de los profesores en pedagogias
culturalmente receptivas. Los profesores destacaron la necesidad de estrategias mas
interactivas e inclusivas, como el uso de materiales auténticos, actividades colaborativas y
programas de inmersion cultural, para fomentar una conexion mas profunda entre los
estudiantes y el contenido de aprendizaje. La investigacion concluye que la integracion
cultural no solo mejora la adquisicion del idioma, sino que también promueve la empatia,
el respeto y la comprension intercultural entre los estudiantes. Para abordar los desafios,
se recomienda proporcionar desarrollo profesional continuo a los docentes.

Palabras clave: Mejora, integracion cultural, motivacion de los estudiantes,

compromiso, pedagogia.



ABSTRACT

This research, titled "Enhancing Student Engagement through Cultural Integration
in English as a Foreign Language Classrooms," explores how integrating cultural elements
into English as a Foreign Language (EFL) classrooms can improve student engagement
and academic performance. Conducted at the "World English" institute in Quevedo,
Ecuador, the study involved six intermediate B1 level students and two teachers. A mixed-
methods approach was employed, combining student surveys, teacher interviews, and
classroom observations. The results showed that including cultural aspects in lessons
significantly increases student motivation and engagement, especially when the content
reflects their own cultural experiences. Students reported feeling more valued and
connected to the learning material when their cultural identities were recognized, which
improved their language comprehension and confidence in using it. However, the study
also identified several challenges, such as lack of time, insufficient resources, and limited
teacher training in culturally responsive pedagogies. Teachers highlighted the need for
more interactive and inclusive strategies, such as using authentic materials, collaborative
activities, and cultural immersion programs, to foster a deeper connection between
students and the learning content. The research concludes that cultural integration not only
enhances language acquisition but also promotes empathy, respect, and intercultural
understanding among students. To address the challenges, it is recommended to provide
continuous professional development to teachers, increase access to culturally diverse
resources, and foster more dynamic and inclusive teaching practices.

Keywords: Enhancing , cultural integration, Student motivation, engagement, Pedagogy.
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1 INTRODUCTION

One of the benefits of incorporating students' cultural backgrounds into English
language learning was that it helped them better understand and retain the material. When
students could connect the material to their own lives and experiences, they were more
likely to engage with it and remember it. This approach also fostered a more positive
attitude towards learning English, making the content more relevant and relatable.
(Utilizing Students’ Cultural Backgrounds to Enhance English Learning, 2022). In
teaching English as a Foreign Language (EFL), cultural diversity in the classroom has
become an increasingly relevant topic. In an increasingly globalized world, where
intercultural interactions are frequent, educators need to adopt pedagogical approaches
that not only promote language learning but also foster inclusion and respect for the
diverse cultures represented in the classroom. Cultural integration in English teaching not
only improves student engagement but also contributes to their motivation and academic
performance. However, despite its importance, the lack of teacher preparedness to
implement culturally relevant strategies and the scarcity of adequate resources have
limited the effectiveness of these approaches in many educational contexts. This study
seeks to address these challenges by exploring how cultural integration can improve
student engagement and learning outcomes in EFL classrooms, with a particular focus on
the Ecuadorian context. One of the main issues in EFL classrooms is the lack of cultural
integration, which has generated a series of challenges for both students and teachers.
Students from diverse cultural backgrounds often struggle to relate to the content of the
lessons, as it does not reflect their cultural experiences or daily realities. As a result, many
students experience a decline in motivation and lower academic performance. On the flip

side, teachers face obstacles in adapting their teaching methods to the cultural needs of



their students due to a lack of training in culturally relevant pedagogies and limited
teaching resources that reflect cultural diversity. This problem is exacerbated in contexts
where curricula are highly structured and focused on linguistic aspects, such as grammar
and vocabulary, leaving little room for the exploration of cultural topics. Additionally,
resistance to change among some teachers and a lack of awareness about the importance
of cultural integration in English learning have contributed to the perpetuation of
traditional teaching methods that do not meet the needs of students in an increasingly
globalized world.

Cultural integration in teaching English as a foreign language is a highly relevant
topic in today's educational landscape. In an increasingly interconnected world, it is
essential for students to develop not only linguistic competencies but also intercultural
skills that enable them to interact effectively in multicultural contexts. The inclusion of
cultural elements in EFL classrooms not only enhances language comprehension but also
fosters empathy, respect, and tolerance among students. This study is justified by the need
to address existing gaps in teacher training and the resources available for teaching
English in culturally diverse contexts. By identifying effective strategies for cultural
integration and the challenges faced by teachers, this research aims to contribute to the
development of more inclusive and effective pedagogical practices. Furthermore, the
findings of this study can serve as a basis for designing teacher training programs that
promote culturally relevant teaching, which in turn can improve academic performance

and the educational experience of students.

The general objective of this research is to analyze the role of cultural integration

in improving student engagement and learning outcomes in EFL classrooms, identifying



the challenges and effective strategies used by teachers to adapt to the diverse cultural
contexts of their students. To achieve this objective, three specific objectives are
proposed: first, to identify the cultural integration strategies used by teachers to address
cultural diversity in their classrooms and their impact on student participation; second, to
explore the challenges teachers face in adapting their teaching methods to incorporate
cultural elements and develop culturally responsive teaching practices; and third, to
investigate the relationship between cultural integration and student engagement,
including how cultural integration influences students' sense of belonging, motivation,
and academic performance in EFL classrooms.

This research was conducted at the " World English™ institute, located in the city
of Quevedo, Ecuador. The study focused on a group of six students aged 15 to 18, who
were at an intermediate level (B1) according to the Common European Framework of
Reference for Languages (CEFR). Additionally, two teachers participated in the study,
one from the institute and another from a local university, who shared their experiences
and challenges in implementing culturally responsive strategies in their English classes.
The Ecuadorian context is particularly relevant for this study, as the country boasts rich
cultural diversity, including Indigenous and Afro-descendant communities, whose
languages and traditions are often underrepresented in traditional curricula. Ecuador's
Organic Law on Intercultural Education (LOEI) emphasizes the importance of promoting
interculturality in the education system, reinforcing the need to investigate how greater
cultural integration can be achieved in EFL classrooms.

This study is relevant not only for the Ecuadorian context but also for other
countries facing similar challenges in teaching English in culturally diverse classrooms.

The findings of this research can provide valuable insights for teachers, educational



administrators, and policymakers, helping them develop more effective strategies for
cultural integration in English teaching. Additionally, this study contributes to the existing
literature on culturally relevant pedagogies, offering new perspectives on how cultural
integration can improve student engagement and academic performance in EFL
classrooms. Ultimately, this work seeks to lay the foundation for more inclusive and
equitable education, where all students, regardless of their cultural background, can feel

valued and motivated.

1.1 Statement of Problem.

How would be integration of cultural elements in teaching English as a Foreign
Language improve student participation and learning outcomes in Quevedo, considering the
cultural diversity of students?

1.2 JUSTIFICATION.

The justification for this study is based on the need to foster a more inclusive and
equitable educational environment, where students feel valued and represented. The
inclusion of cultural elements not only enhances language comprehension but also
promotes empathy, respect, and tolerance among students, essential skills for interacting
in a multicultural world. By connecting classroom content to students' cultural
experiences, learning becomes more meaningful and relevant, thereby increasing their
engagement and participation in the classroom. This study has both local and global
implications. In the Ecuadorian context, the Organic Law on Intercultural Education
(LOEI) emphasizes the importance of promoting interculturality in the education system,

reinforcing the need to investigate how greater cultural integration can be achieved in EFL



classrooms. Globally, the findings of this research can be useful for other countries facing
similar challenges in teaching English in culturally diverse contexts.

Finally, this research is justified by the need to address existing gaps in teacher
training and the resources available for teaching English in culturally diverse contexts. By
identifying effective strategies and the challenges teachers face, this study contributes to
the development of more inclusive and effective pedagogical practices, preparing students

to interact in a globalized world while celebrating their unique cultural identities.

1.3 . Objectives
1.3.1 . General Objectives
Investigate the role of cultural integration in improving student engagement and
EFL learning outcomes in classrooms and identify the challenges and effective strategies

used by teachers to adapt to diverse cultural backgrounds.

1.3.2 Specific objective.

. Identify the cultural integration strategies that teachers use to
accommodate diverse cultural backgrounds in their classrooms and their
impact on participation.

. Explore the challenges teachers face in adapting their
teaching methods to incorporate cultural elements and develop culturally
responsive teaching practices.

. Investigate the relationship between cultural integration and
student participation, including the ways in which cultural integration
influences students’ sense of belonging, motivation and academic

achievement in classrooms.



2 FRAMEWORK THEORETICAL
2.1 Conceptual foundation.

Cultural exchanges have become more intense as a result of globalization,
underscoring the significance of incorporating cultural viewpoints into the classroom.
Culture has a crucial role in promoting inclusivity, empathy, and intercultural
understanding in the context of teaching EFL, in addition to acting as a bridge for language
acquisition. Teachers can create a learning environment that reflects the variety of their
pupils by including cultural elements into the curriculum. This will make courses more
approachable and interesting. This theoretical framework investigates the fundamentals of
cultural integration in the classroom, how it affects students' engagement, motivation, and
general academic performance, and how it might help build more welcoming and
significant learning environments. It also examines how this method of instruction
prepares students for cross-cultural interactions in both their personal and professional life
by meeting the demands of a society that is becoming more varied and globalized.

Cultural integration promotes coexistence among different ethnic and cultural
groups by allowing people to adopt features of other cultures while keeping their own.
Gutierrez (2024) says that the exchange of ideas, traditions, and rituals strengthens
communities and promotes tolerance. Understanding cultural differences and similarities
encourages collaboration and respect for one another, resulting in environments that
promote progress for all. Cultural integration is obvious in domains where cultural
contributions are respected and valued, such as education, the arts, and gastronomy. This

integration lays the groundwork for inclusivity and harmony while also promoting peace



and stability in society and strengthening collective identity. Cultural integration is
especially beneficial in the context of EFL instruction since students are more motivated
to learn new content that is relevant to their cultural background.

| believe that culture is a fundamental element that fosters the integration of new
ideas, traditions, beliefs, and rituals from different communities. As Gutiérrez (2024)
points out, understanding the similarities among diverse cultures promotes cooperation and
respect, particularly in the field of education. This cultural integration creates a positive
and harmonious environment in society, which in turn contributes to greater mutual
understanding. Furthermore, this perspective can be effectively applied in the classroom,
whether through teaching art, gastronomy, or other cultural expressions. Cultural
integration in education not only enriches learning but also fosters an appreciation for
diversity and strengthens students' sense of belonging and identity. Ultimately, culture
plays a crucial role in the learning process, as it provides unique perspectives and promotes
an inclusive and respectful environment.

Gloria Ladson-Billings (1990) introduced the concept of culturally relevant
teaching, aiming to counter negative stereotypes about Black students by valuing their
strengths and community contributions. Ladson-Billings (2012) later expanded this idea,
explaining that when academic subjects are linked to students’ personal experiences, they
become more meaningful and easier to learn. This strategy promotes inclusivity by
recognizing students' cultural origins, breaking down barriers to learning, and encouraging
respect and collaboration in the classroom. Jones (2021) emphasizes that culturally
relevant education improves student engagement and academic success by establishing a
sense of belonging. Similarly, Puspita et al. (2024) argue that inclusive practices must be

adapted to local cultural contexts to ensure their relevance and effectiveness.



In my view, this author also made a big contribution in this research, when
unfavorable perceptions about Black pupils were prominent. The author stressed the
importance of Black communities' strengths and contributions, stating that pupils can learn
from their own experiences. This method not only helps to break down barriers to learning,
but it also develops respect and active participation in the classroom. Other author such as
Jones (2021) propose that meaningful and contextualized teaching enhances student
involvement and academic success, they feel more confident in the classroom.

A common strategy to improve cultural integration in EFL instruction is the use of
real materials. To make learning more relatable, teachers can choose texts and instructional
strategies that align with task authenticity, such as books, newspaper articles, and digital
media, claims Toma (2022). For instance, Middobuche (1999) explains how the teacher's
incorporation of Mexican cultural components into the classes greatly enhanced the
comprehension and involvement of a Mexican student. Rahaya (2023) and Mejias (2023)
are two recent studies that highlight the significance of integrating local cultural factors
into EFL instruction. Students can relate language learning to their everyday lives through
authentic materials like music and literature, which encourages thoughtful and meaningful
participation. Digital platforms also promote intercultural communication and
understanding by offering more extensive and dynamic learning possibilities.

In my opinion, cultural integration in teaching English as a Foreign Language
(EFL) is essential. To achieve this, authentic materials such as books, newspapers, and
digital media can be used, as these resources make reading more meaningful and learning
more relatable for students. Other research is Middobuche (1999) points out that in
Mexico, incorporating strategies with authentic materials improves comprehension in the

classroom. As Toma (2022) states, students learn better when the content is connected to



their everyday lives, using, for example, music and literature that interest them. Another
important aspect is the use of digital platforms, some platforms use a methodology to learn
with music or videos, and consider that for students it’s more interesting.

Cultural integration has many advantages, but putting it into practice is fraught with
difficulties. Many educational institutions, including those in Ecuador, still employ
traditional teaching techniques, which hinders the development of a truly intercultural
educational paradigm, Garces (2004). King (2002) emphasizes this discrepancy between
policies and actions by pointing out that Spanish is still preferred over Indigenous
languages in educational settings. The necessity of converting the educational system into
a multicultural approach that guarantees equity and acknowledgment for all ethnic groups
has been underlined by organizations like CONAIE (2004) and specialists like Haboud
(2006). To serve as an example for other endangered language groups, the Cofan
community in Ecuador has created an educational project that aims to preserve their culture
while offering top-notch instruction.

I believe that education in Ecuador remains traditional in some institutions, which
leads to a lack of motivation among students to learn new things. For example, some
cultures are working to improve this by promoting multicultural education and more
creative learning approaches. This shift would not only enrich the educational experience
but also foster greater interest and engagement among students.

As instruments for cultural integration, cutting-edge strategies like gamification
and immersive learning have also been investigated. According to Castro Benavides et al.
(2023), gamification can increase student enthusiasm and commitment in a variety of
cultural situations and educational levels. Preciado Azanza et al. (2024) warn that

additional study is necessary to ascertain its effectiveness with a range of student
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populations. The incorporation of local cultural elements in EFL training is also supported
by Devinta Puspita Ratri (2024), who emphasizes how immersion activities, like going to
plays or concerts, improve speaking and listening abilities in authentic contexts. These
techniques promote intercultural awareness in addition to increasing confidence and
fluency.

In my opinion, learning through immersive experiences is highly effective for
students, as it fosters their creativity and curiosity. An example of this is attending concerts
or plays, where students can directly experience and feel culture. On the other hand,
gamification in learning is another tool that helps excite students, both in cultural contexts
and at educational levels, by making the learning process more interactive and motivating.

Well-trained educators who can apply culturally sensitive methods are necessary
for successful cultural integration in the classroom. Shcheglova (2018) asserts that
academic engagement increases dramatically when teachers have the appropriate training.
Nonetheless, issues including poor training, a lack of funding, and opposition to change
continue to exist. According to Mejias (2023), advocating for inclusive practices, fair
resource distribution, and professional growth are necessary to overcome these concerns.
To establish secure and welcoming learning environments, Assignments (2024) also stress
the significance of eliminating unconscious biases and encouraging cooperation between
teachers, parents, and students. In multicultural classrooms, collaborative activities
including thematic discussions and cultural immersion projects have been demonstrated to

increase student involvement and respect for one another.



11

2.1.1 Synthesis and Contribution.

The literature study emphasizes how important cultural integration is to EFL
instruction. Fostering inclusive education requires tactics like utilizing real materials,
filling up the gaps in teacher preparation, and encouraging group projects. Including
cultural components improves students' language and intercultural skills and gets them
ready for global citizenship. How these findings relate to particular situations, like
Ecuadorian educational institutions, is still up for debate. By providing useful advice for
culturally aware teaching strategies, this study seeks to close these gaps and enhance

academic engagement and equity in diverse classrooms.

2.2 Theoretical foundation.

Globalization has intensified interactions between cultures, highlighting the
importance of integrating cultural perspectives into education. In the context of
English as a Foreign Language (EFL) teaching, culture serves not only as a bridge
for language learning but also as a key factor in fostering inclusion, empathy, and
intercultural understanding. By embedding cultural aspects into the curriculum,
educators can create a learning environment that reflects the diversity of the
students, making lessons more relatable and engaging. This theoretical framework
explores the foundations of cultural integration in the classroom, its impact on
students' motivation, participation, and overall academic outcomes, and how it can
contribute to creating more inclusive and meaningful educational environments.
Additionally, it analyzes how this educational practice addresses the needs of an

increasingly diverse and globalized world, preparing students for multicultural
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interactions in their personal and professional lives.

2.2.1 Main Theoretical Foundations.
2211 Culturally Relevant Pedagogy.

This approach, which was first presented by Gloria Ladson-Billings (1995),
suggests that instruction should value and acknowledge students' cultural
backgrounds as educational assets. Students' involvement, sense of belonging, and
academic achievement are enhanced when academic material is linked to their
cultural experiences. By emphasizing cultural diversity at the core of the teaching
and learning process, this viewpoint challenges conventional educational procedures
and fosters a better comprehension of the subjects covered in the classroom.
Additionally, culturally relevant education gives students the tools they need to
evaluate cultural norms and values critically, enabling them to take an active role in
a multicultural society.

In my opinion, the author Gloria Ladson's (1995) thesis intrigues me because
it suggests that to connect academic material with students' experiences or beliefs,
teachers must be able to acknowledge and value their cultures. Additionally, by
putting cultural variety at the forefront of the teaching process, this can set aside
conventional methods and aid in a deeper comprehension of the range of subjects

covered in English as a foreign language class.

2.2.1.2 Intercultural Communicative Competence.

This author, Byram (1997), developed the Intercultural Communicative
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Competence framework, which emphasizes combining linguistic skills with the
ability to interact effectively in diverse cultural contexts. This model underscores
the importance of reflecting on one’s own cultural beliefs and understanding cultural
differences to achieve effective communication. Applying this approach in the
classroom enables students to develop skills that transcend language learning,
preparing them to interact meaningfully in a connected world. This framework
highlights the symbiotic relationship between language and culture, where
understanding cultural nuances enhances linguistic proficiency and vice versa.

This author defines that the framework of intercultural communicative
competencies helps to combine the intercultural skills of students. It also emphasizes
the need to combine linguistic skills in which they can interact in various contexts.
This author's model highlights the importance of being able to reflect on cultural
beliefs to grasp of better way the cultural differences of the students, in turn, achieve
good communication, it also allows students to develop improvements in learning
English as a foreign language, preparing them to feel more confident when

communicating and have a better connection between language and culture.

2.2.1.3 Constructivist Perspectives
Constructivism holds that learning is more meaningful when contextualized.
According to Kramsch (2012), integrating cultural elements into EFL classrooms
not only makes lessons more relevant but also prepares students to interact in a
globalized world. This approach also fosters active learning, where students

construct knowledge from their own experiences and reflect on the impact of culture
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on language and communication. Constructivist teaching emphasizes the
importance of real-world applications and encourages learners to draw connections
between their cultural backgrounds and the material being studied, thus deepening
their engagement and comprehension.

This author lets us know that constructivism is a way to contextualize
cultural integration in English classrooms, making them have more relevant lessons
that are attractive to students, and preparing them so that they can interact in a
globalized world. It also helps students reflect on their interculturality through their
experiences. Constructivism encourages students to learn through the real world so
that teaching is a little more realistic and easier to understand, since by associating

it with our cultures, the connection improves.

2.2.2 Benefits of Cultural Integration in the Classroom.

2.2.2.1 Increased Motivation and Student Engagement.

Studies such as those by Xiaowei (2021) and Rahaya (2023) have shown that
students feel more valued and engaged when content reflects their cultural identities.
This enhances their active participation, understanding of linguistic concepts, and
confidence in learning. Additionally, this cultural connection reinforces the
relevance of the content, helping students view language learning as useful and
applicable to their daily lives. When students see their experiences mirrored in the
curriculum, it fosters a sense of inclusion and belonging that motivates them to
participate more actively, contributing to a more dynamic and interactive classroom

environment.
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Exposure to diverse cultures in the classroom fosters empathy, respect, and
tolerance essential skills for interaction in multicultural contexts. Ladson-Billings
(1995) highlights that these competencies also contribute to students' personal and
social development. By learning to value cultural differences, students are better
prepared to collaborate in a diverse world, strengthening their conflict-resolution
skills and relationship-building abilities. This process not only enhances their
academic performance but also equips them with the tools needed to navigate
complex social dynamics, both locally and globally.

In my opinion, these studies help students have a better integration culture
in the classroom by having active participation and understanding better the
linguistics concepts, such as experiencing each student with your culture or belief,
in the other say Ladson-Billings (2012) process helps your social development, in
other hands, the exposure to the diverse culture in the classroom fosters empathy
between all students, respect and tolerance to realize the activity development skills

for interaction in multicultural contexts.

2.2.3 Pedagogical Strategies for Cultural Integration.

2.2.3.1 Use of Authentic Materials.

The author Devinta Puspita Ratri (2024) suggests that materials such as local
literature, music, and art allow students to connect language learning with their
everyday contexts, making it more meaningful. Furthermore, the use of authentic
materials promotes greater participation by making students feel represented in the

content, generating a higher interest in exploring language and culture in an
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integrated way. These materials, which include traditional stories, contemporary
media, and historical texts, also serve as tools for developing critical thinking by
encouraging students to compare and contrast cultural perspectives.

Creating audiovisual content in English is considered a fun way to learn a
foreign language through culture. Since May 2015, English students at the
Metropolitan University of Ecuador have been producing homemade videos as part
of their learning process, created short audiovisual videos to enhance
communication skills, while reinforcing awareness of our own culture. In
preparation for these activities, students are constantly exposed to topics related to
American and British cultures. They have the possibility of watching videos and
carrying out understanding activities about the customs of England and the United
States... Likewise, they get involved in debates about the discrepancies between
what they see in the videos and what they consider to be their own culture. Rivas
(2023)

Between these two paragraphs narrated by their different authors, it is
considered that both involve that materials such as music, art or literature help
students feel more motivated when learning English as a foreign language in the
classroom, than that they feel a better cultural connection this helps enhance their

skills since they can tell stories or cultural experiences.

2.2.3.2 Collaborative Activities and Culture-Based Projects.
Collaborative learning enables students to explore and share their cultural

perspectives, fostering mutual understanding. Examples include intercultural
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debates, theatrical performances, and research projects on local and international
cultures. These activities also strengthen teamwork skills and promote an
environment of respect and appreciation for diversity within the classroom. By
working together on culturally themed projects, students gain insights into their
peers' backgrounds, breaking down stereotypes and building lasting connections
beyond the classroom.

| consider this part important because all students explore cultural
perspectives for middle intercultural debates or some project, and they work together
on culturally or belief-themed projects, for the students, this topic is interesting and
also helps they knowledge more about the different feelings of partner in the English
language as a foreign Classroom to teamwork creating a connection that extend with

big knowledge.

2.2.3.3 Cultural Immersion Programs.

Exchange and immersion programs provide firsthand experiences that enrich
cultural understanding and strengthen language skills. These experiences allow
students to interact directly with native speakers and immerse themselves in a
diverse cultural environment, improving their fluency and confidence in using the
language. Immersion programs also enable students to experience cultural practices
and traditions firsthand, deepening their appreciation for diversity and fostering

lifelong skills in cultural adaptability and empathy.
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2.2.4 Challenges and Limitations of Cultural Integration.
2241 Insufficient Teacher Training.

One of the main obstacles is the lack of adequate training for teachers in
culturally relevant pedagogy. This can limit their ability to implement inclusive
strategies effectively. Developing training programs that equip teachers to identify
and address their students' cultural needs is necessary to promote a more equitable
education. Additionally, continuous professional development is crucial to help
educators stay updated on best practices and adapt to the evolving needs of diverse
classrooms. Another part is also the curriculum of the institutions that have a plan
that the teacher needs to comply with. Therefore, teachers cannot implement cultural
integration or use games in classes to motivate students.

The contribution of these two authors Villegas & Clewell (2001) considers
that the teacher is the main figure in the classroom who must have good skills to
communicate with students from different cultures, he must also be prepared for the
problems that may occur within the classroom, and that the students feel confident

and respected so that they can develop participation skills.

2.2.4.2 Scarcity of Educational Resources.

The lack of diversified and accessible materials hinders classroom cultural
integration, especially in contexts with budgetary constraints. Providing resources
that reflect cultural diversity is essential to ensure that all students can benefit from
inclusive and contextualized education. Schools and educational institutions must

prioritize investment in culturally representative teaching materials and leverage
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technology to bridge resource gaps by accessing global content.

2.2.4.3 Resistance to Change.

Cultural prejudices and stereotypes, both among teachers and educational
communities, can be significant barriers to adopting inclusive practices. Addressing
these resistances requires awareness-raising, training, and a consistent commitment
from educational institutions and their leaders. Overcoming these barriers often
involves creating open dialogues about diversity and inclusion, fostering a culture
of acceptance and mutual respect within the school community.

Keeping up with educational advancements is crucial for addressing and
overcoming obstacles of cultural diversity. Particularly when dealing with
multicultural environments, teachers need to be ready to adjust to various values and
communication styles, and successfully incorporate them into their teaching
practice, Spinthourakis (2006). However, there is notable resistance among teachers
regarding the importance of multiculturalism in education. A lot of educators are not
persuaded that the multicultural approach is important for fostering social cohesion
or academic skill development. Due to a lack of funding, time, or expertise, even
people who acknowledge the advantages of multicultural education have
reservations about its suitability for use in the classroom. Some teachers openly state
that they are unfamiliar with the principles and practices of multicultural education,
while others complain that compliance with traditional academic standards occupies
all their time, preventing them from implementing more inclusive and diverse

approaches. For teachers to successfully incorporate multicultural education into
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their daily job, there is a need for increased awareness, training, and support.

2.24.4 Previous Studies and Current Context.

Recent research in Latin America and Southeast Asia has highlighted how
integrating local culture into English teaching enhances students' sense of identity
and belonging, Devinta Puspita Ratri (2024). In the Ecuadorian context, there is a
growing need to develop strategies that reflect the country's cultural diversity,
leveraging its unique traditions and values to enrich learning. These studies
emphasize that recognizing and celebrating diversity benefits students not only
academically but also in their holistic development as global citizens. By connecting
educational practices to local realities, these initiatives create a bridge between
global competencies and regional identities, offering students a well-rounded

educational experience.

2.2.4.5 Conclusion of the Theoretical Framework.

Cultural integration in EFL classrooms is essential for creating inclusive and
meaningful learning environments. This theoretical framework provides the
foundation to investigate how culturally relevant strategies can transform the
educational experience, improving both academic success and students' intercultural
competencies. Additionally, it highlights the importance of training teachers and
providing adequate resources to ensure that educational practices effectively address
cultural diversity. By embracing and incorporating cultural diversity into the

curriculum, educators can foster a learning environment that prepares students for
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the challenges and opportunities of a globalized world while celebrating their unique

cultural identities.

2.3 Legal basis.

A legal framework that encourages interculturality and respect for cultural
diversity supports cultural integration in EFL classes in Ecuador. Enacted in 2011,
the Organic Law on Intercultural Education (LOEI) lays forth the rules and concepts
necessary to guarantee inclusive, egalitarian education that respects students'
cultural identities. This law acknowledges the value of promoting intercultural
communication and creating a society that is more equitable and courteous. The
LOEI's most pertinent articles that back up studies on cultural integration in EFL

classes are listed below:

Art. 1.- Purpose.

This Law aims to regulate the National Education System with an
intercultural and plurinational vision by the country’s geographical, cultural, and
linguistic diversity and with full respect for the rights of communities, peoples, and
nationalities. The National Education System is based on the integral protection of
rights, health, risk management, physical culture and sport, art, culture and
information, science, technology, innovation and ancestral knowledge, and

production.

Article 2: Principles of intercultural education.
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This article states that the education system should promote interculturality,
dialogue between cultures, and respect for diversity. The proposed research directly
aligns with this principle, as it seeks to integrate students' cultures into the English

classroom, fostering an inclusive and respectful environment.

Article 6: Rights of students.

This article guarantees the right of students to a quality education that
respects their cultural identity. The proposal to integrate cultural elements in the
EFL classroom ensures that students feel represented and valued, contributing to

their motivation and academic performance.

Article 27: Intercultural bilingual education.

Although this article focuses on bilingual education (Spanish-ancestral
languages), its spirit of valuing and promoting local cultures can be extended to the
teaching of English. The proposed research seeks to incorporate students' cultures
into English learning, thereby reinforcing cultural identity and promoting

interculturality.

Article 47: Teacher training.

This article states that teachers should receive continuing training to meet
the needs of intercultural education. The proposal includes training workshops for
teachers to learn how to integrate cultural elements into their classes, which is in

line with this article.
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Article 55: National curriculum.
This article mentions that the curriculum should be flexible and adapted to
the cultural realities of students. The proposed research suggests the use of authentic
materials and cultural activities that reflect the diversity of students, which is

consistent with this curricular principle.

Article 85: Educational Evaluation.

This article states that the assessment must be comprehensive and take into
account cultural aspects. The proposal includes student surveys and reflections to
measure the impact of cultural activities, which aligns with this evaluative approach.

In conclusion, the LOEI offers a strong legal foundation that encourages
cultural integration in EFL classes and fosters inclusive learning that values cultural
variety. These guidelines serve as the foundation for this study, which aims to

advance the creation of more equal and successful teaching methods in Ecuador.

3 Methodology.

The current study utilized a mixed-methods research design. This approach entails
gathering and analyzing both quantitative and qualitative data to offer a more thorough
response to the research questions, Creswell (2009). Qualitative interviews will be
conducted with teachers to gain a deep understanding of their experiences and challenges
in integrating cultural elements into their teaching. Following this, quantitative surveys
will be administered to students to measure the prevalence and impact of these experiences

on their participation and learning outcomes, which will be conducted online on Google
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Forms with the students.

This study examined the experience and engagement of students in the classroom,
also the experience or challenge of the teacher in the classroom for the culture integration
for better teaching. The central research question guiding this investigation is:

. How do students perceive and experience the cultural
integration strategies that teachers use to address cultural diversity in the
classroom, and how do these strategies affect their participation?

. What challenges do students face when teachers adopt their
teaching methods to include cultural elements and develop culturally
responsive teaching practices?

. What is the relationship between cultural integration and
student engagement, including how cultural integration influences students’
sense of belonging, motivation, and academic performance in the

classroom?

3.1 Participant and setting.

This study was carried out at the institution “World English” between January and
February 2025. It focused on 6 students aged since 15 to 18, I used with they one survey
for analysis the participation and teaching of each student with culture integration in the
classroom, also participated 2 teacher one is of institute and another intervention is one
teacher him work in the university with they used that interview for collect date about
experiences, strategies and challenges that encounter when they want to integrated culture

in classroom. Moreover, each student is at B1, an intermediate level according to the
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Common European Framework of Reference for Languages (CEFR).

The World English Institute in Quevedo, Ecuador, is where this study was carried
out. The institution is located in the downtown area at the Victoria Aventura Plaza
Shopping Center. Using the coordinates latitude: 1°01'43"S and longitude: 79°28'05"W,

Figure 1 depicts the site.

Figure 1. shows the geographical location

Unidad E,d;ug

Ameénica; B
3

3.2 Date Collection.

During the data collection for the survey, we could only observe without
intervening, as it was a non-participant observation. This approach, as noted by Martyn
Hammersley (2019), prevents active involvement in the classroom, ensuring that the
observed behaviors are not influenced. Furthermore, according to Hopkins (2017), this
type of observation allows for the objective documentation of teacher-student interactions

without altering or modifying those behaviors.
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3.2.1 Observation guide.

The purpose of the observation guide is to assist me in conducting classroom
observations alongside the teacher. It serves as a tool to identify areas for improvement
and to provide recommendations for enhancing the class. Additionally, it helps me analyze
the students' behavior, including their emotions, attitudes, level of participation, and forms
of expression, to gain a deeper understanding of the classroom dynamics. Furthermore,
this guide is divided into four parts: the first, personal information and the second, is to
know the aspects to observe as emotions or attitudes of the students in the class also
observe the motivation to participate in classes or if the group does not participate, in the
third part | dedicated it to the observation of the teacher in which | observed how he
integrates his tools or how he encourages students to participate in their classes also what
resources he normally uses at the beginning or end of his class, in the fourth was the
observation of the classroom environment if there are cultural materials or if there are
extracurricular activities that involve cultural issues and finally | have the global evaluation

in which I wrote a recommendation that could be made to improve the class.

3.2.2 Survey.

The survey includes 10 questions about students' experiences in the classroom with
their teachers, focusing on aspects such as teaching methods and the integration of cultural
elements. The goal is to gather insights into how each student feels about these practices
and to understand individual perspectives, such as whether a student feel included,
engaged, or supported in the learning environment. This survey sought to obtain results on

students' experiences when integrating learning with cultural themes in the classroom.



27

3.2.3 Interview.

This interview consists of 10 open questions for 2 teachers, one teacher is from the
institute and the other teacher is from the University, what we wanted to know is how
teachers through their experiences in the classroom integrate cultural themes in classes or
create activities, also to know what materials they use to achieve this and why they do not
integrate the culture, otherwise what are their challenges with the participation of the

students.

4 RESEARCH RESULTS AND DISCUSSION
4.1 Date Analysis

4.1.1 Observation Guide
The observation guide aims to evaluate the impact of cultural integration on

students’ motivation, participation, and understanding in English as a foreign language
class, conducted over three weeks in-person to modality. During the observation, it was
evident that students showed greater interest and motivation when topics were related to
their own culture or aspects of English-speaking countries' cultures, suggesting that
integrating these elements significantly improves their participation. However, although
some students managed to communicate in English, many alternated with their native
language, and the use of cultural expressions in English was infrequent, indicating a need
for greater exposure to these elements.

Regarding the teacher's strategies, it was observed that cultural examples were
occasionally used to facilitate teaching, such as the comparison between Ecuador and
Venezuela to explain the Present Perfect, although it is recommended to incorporate more

interactive dynamics like games “Simon Says” and role plays to encourage participation.
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Concerning the classroom environment, there was a limited presence of visual materials
reflecting cultural diversity and few extracurricular activities focused on this aspect,
representing an opportunity for improvement. To strengthen cultural integration, it is
recommended to use authentic resources such as videos, music, movies, and podcasts to
enhance linguistic immersion, promote debates on cultural topics, increase the presence of
cultural references in class discussions and examples, and promote extracurricular
activities like conversation clubs and film forums.

Cultural integration positively impacts students' motivation and learning, but its
implementation needs to be reinforced through more dynamic and inclusive strategies that
allow for greater interaction and appropriation of the English language in diverse cultural

contexts.

4.2 Result Survey
The objective of this survey is to investigate the role of cultural integration in
improving student participation and learning outcomes in classrooms. Therefore, the
survey was conducted in a private institute with six students. Conversely, the survey was
in Spanish, with a higher number of female participants and lower numbers of male
participants.

Table 1. Genre participants.

Genre Students Percent
Female 2 33.3%
Male 4 67.0 %
Other 0 00.0%

Total 6 100%
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Note: Adapted from surveying students.

Figura 2.

B Female
m Male
m other

Total

Note: The graph represents the genre student

First, they were asked whether they consider cultural integration important in
language learning. Most responded affirmatively, arguing that it facilitates
communication, fosters confidence, and helps understand the language better by learning
about its customs and history. However, one person mentioned that they were not familiar
with the topic. Moreover, most students consider cultural integration in the English

classroom important for improving communication and confidence.
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Table 2.Results on the Importance of Cultural Integration in the English

Classroom.
Response Frequency Percentage
Yes 6 100%
No 0 0%
Total 6 100%

Note: Adapted from surveying students.

Figura 3.

Results on the Importance of Cultural Integration in the English Classroom.

H Yes

M Not

Nota: The graph represents student responses
Students highlight that cultural integration not only facilitates communication but
also enhances language comprehension. Therefore, the majority of students consider that
cultural integration also helps with the independent study of each student’s culture, making
learning more interesting and less confusing, however, one student responded that he does

not know about the subject, in Table 3 is represented the result.
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Table 3. Reason for Considering Cultural Integration Important.

Reason Frequency
Facilitates communication 2
and confidence.

Helps  understand  the 2
language better.
Lacks knowledge on the 1
topic.

Aids in classroom objectives. 1

Total 6

Note: Adapted from surveying students.

The students consider that their cultural origin is respected and valued by their

teachers, 33.3% totally agree, the other 33.3% agree that their cultural origin is valued in

the classroom. Finally, the other 33.3% consider this to be neutral for the reason that

sometimes they do not feel that their cultural origin is valued or respected by their teacher.

Next, you can see Table 4 and Figure 4.

Table 4. Considers that his cultural origin is valued.

Response Frequency Percentage

Stromgly 2 33,3%
disagree

Agree 2 33.3%

Neutral 2 33,3%

Disagree 0 0

Strongly 0 0

agree
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Total 6 100%

Note: Adapted from surveying students

Figure 4.

Considers that his cultural origin is valued

m Stromgly disagree
W Agree
m Neutral

Disagree

B Strongly agree

Note: Adapted from surveying students

Most students feel comfortable participating in class discussions, it can be said
that 33.3% rarely feel comfortable. Furthermore, 16,7% of them never feel comfortable
participating in class discussions, while 33,3% rarely feel comfortable participating in
class discussions, and the other 16,7% always feel comfortable participating in class
discussions, | believe this is because some students do not feel confident enough to

participate in the classes. Table 5 and Figure 5



Table 5.Comfort in Participating in English Class Discussions.

Response Frequency Percentage

Never 1 17%

Rarely 2 33,3%
Sometimes 0%

Often 2 33,3%
Always 1 17%

Total 6 100%

Note: Adapted from surveying students

Figure 5.

Comfort in Participating in English Class Discussions

17%

Note: Adapted from surveying students

M Rarely

M Rarely

M Sometimes
Often

H Always
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On teaching methods, students were asked if these were relevant to their cultural

background, with six responses gathered. Meanwhile,50% of respondents agreed to use
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culture-based learning methods, while 33.3% of respondents were neutral, and 17%

disagreed with the use of culture-based learning methods. Table 6 and Figure 6.

Table 6. Use of Teaching Methods Relevant to Cultural Background.

Response Frequency Percentage
Stromgly 0 0%
disagree
Agree 3 50%
Neutral 2 33,3%
Disagree 1 17%
Strongly 0%
agree
Total 6 100%

Note: Adapted from surveying students

Figure 6.

Use of Teaching Methods Relevant to Cultural Background

B Stromgly disagree
M Agree

= Neutral

1 Disagree

B Strongly agree
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Note: Adapted from surveying students

Additionally, they were asked about the difficulties they face in culturally
integrating into English classes. The 17% of them considered that some responses
highlighted the need for more participation, confidence, and practical activities such as
games and debates. The 33,30 % of them considered that lack of involvement and practical
activities were the main obstacles to cultural integration in the classroom. Table 6, and

Figure 7.

Table 7.Difficulties in Culturally Integrating into English Classes.

Difficulty Frequency
Language 2
barriers.
Differences  in 1
custom.
Difficulties in 1

relating to my

colleagues.
Lack of 2
confidence to
participate.
Total 6

Note: Adapted from surveying students

Figure 7.

Difficulties in Culturally Integrating into English Classes
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M language barriers

| Differences in custom

m Difficulties in relating to
my colleagues.

17% 17% Lack of confidence to
participate.

Note: Adapted from surveying students

Regarding classroom improvements to foster interest and cultural integration,
students suggested creating a more trusting environment without judgment of accents or
pronunciation, increasing class hours, encouraging more practical activities, and
improving classroom dynamics. Meanwhile, one student considered that:

“Participate in a class that is aware of the students and their culture, giving the
possibility of improving confidence and treatment to achieve better learning, where their

accent or phonetics are not judged.”( Student, 2025)

Table 8. Aspects to Improve in the classroom to Promote Cultural Integration

Aspect to Improve Frequency
Create a trusting environment. 2
Increase class hours for the 1
subject.

More participation and 1
confidence.

More practical activities. 1
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Total 6

Note: Adapted from surveying students

Most students believe the teacher effectively creates a receptive environment,
though two students disagree. It could be analyzed as follows,50% consider their teacher
effective in creating a culturally-responsive learning environment, while 33.3% only

consider a neutral response, and 17% agree.

Table 9. Effectiveness of the Teacher in Creating a Culturally Responsive Learning

Environment.

Response Frequency Percentage

Stromgly 1 17%
disagree.
Agree. 3 50%
Neutral. 2 33,3%
Disagree. 0 0%
Strongly agree. 0 0%

Total 6 100%

Note: Adapted from surveying students
Figure 8.
Effectiveness of the Teacher in Creating a Culturally Responsive Learning

Environment



Note: Adapted from surveying students

B Stromgly disagree
W Agree
m Neutral

Disagree

B Strongly agree
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Concerning the teacher’s effectiveness in creating a culturally responsive learning

environment, six students shared their opinions. They were also asked whether the

inclusion of cultural topics contributes to a better understanding of diverse perspectives in

the learning process, with six responses collected. Five out of six students believe that

cultural integration contributes to better language comprehension.

Table 10.Contribution of Cultural Integration to Language Comprehension

Response Frequency Percentage

Stromgly 1 17%
disagree.
Agree. 2 33,3%
Neutral. 2 33,3%
Disagree. 1 17%
Strongly agree. 0 0%

Total 6 100%

Note: Adapted from surveying students



Figure 9

Contribution of Cultural Integration to Language Comprehension

Note: Adapted from surveying students

B Stromgly disagree
W Agree
m Neutral

Disagree

B Strongly agree
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Most students believe that including cultural topics increases motivation and

participation in class. Finally, students were asked if cultural topics increase their

motivation and participation in class. Five students responded, mentioning that learning

becomes more dynamic and engaging. However, one person stated that these topics do not

always motivate them. Lastly, they were asked what cultural aspects they would like to see

more of in class activities, with six responses recorded.

Table 11.Influence of Cultural Topics on Motivation and Participation

Response

Frequency

Yes, because in
this way learning
is achieved with
dynamic
information,

which leads to a

1



better  learning
environment and

makes it more

interesting.
Yes, because it 1
encourages one
to learn.
Motivation  to 1
learn more and
demonstrate
what we know.
Yes. 2
Not always 1
motivating.

Total 6

Note: Adapted from surveying students

Figure 11.

Influence of Cultural Topics on Motivation and Participation

r

M Diversity Linguistica

M Traditions

B Music and art of various

cuturas

1 History and global
nature

H International festivities

and celebrations.

1

Note: Adapted from surveying students
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4.3

Result Interviews.
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In this interview, two teachers share their experiences and strategies for

incorporating cultural aspects into their English classes, highlighting the challenges they

face, the methodologies they use, and the impact these practices have on student motivation

and academic performance. Through their responses, the importance of creating an

inclusive and respectful environment, where cultural diversity is valued and celebrated,

becomes evident.

Table 12.Results of interview

Questions

Teacher 1

Teacher 2

Opinion

1. What are the main
difficulties you have
encountered when trying to
incorporate cultural
elements into your teaching
methodology for English as
a foreign language in the
classroom?

Some students may have
difficulty understanding
and accepting cultural
aspects that are very
different from their own.
This requires a
thoughtful and patient
approach, and often
involves discussing and
reflecting on cultural
differences rather than
simply presenting the
information.

Lack of time.
Teaching programs
are often very
focused on linguistic
aspects (grammar,
vocabulary,
communication
skills), which leaves
little room to include

cultural aspects in
depth.

Teachers identified
several difficulties
when trying to
incorporate cultural
elements into their
English classes. One of
the main barriers is the
lack of time, as
teaching programs are
often heavily focused
on linguistic aspects:
grammar, vocabulary,
communication skills,
leaving little room to
delve into cultural
aspects. Additionally,
some students may
struggle to understand
and accept cultural
elements that are very
different from their
own, requiring a
sensitive and patient
approach.
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2.Have you noticed any
changes in your students'
engagement and academic
performance when you
adapted your teaching
methods to include cultural
elements? Could you share
some examples?

Because most of the
books used to teach
English in our Spanish-
speaking countries are
not completely adapted
to the environment in
which our students live, I
consider these points to
be important, such as
modifying the materials a
little to adapt them to the
student's needs, also the
incorporation of
multicultural content
such as students telling
me their beliefs or
traditions on certain
occasions, another
strategy that also helps
me is the use of
technology in classes
such as the use of
intercultural videos from
other countries.

Increased motivation
and engagement. By
integrating cultural
elements, students
feel more interested
and connected to the
content.

In my opinion, teachers
work hard to make
classes more inclusive
and meaningful for all
students. They adapt
materials to be more
relevant, include
multicultural content to
celebrate diversity, and
encourage collaborative
activities where
students share their
cultural experiences.
Using technology to
present cultures
interactively and
focusing on
intercultural skills like
empathy and
communication not
only make learning
more accessible but
also prepare students
for a globalized world. I
believe these practices
are essential for
creating a more
equitable and respectful
education that values
differences.
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3. How do you select the
cultural materials you use
in your lessons and what
criteria do you consider
most important (e.g.
relevance, authenticity or
accessibility)?

By including topics and
materials that reflect my
students' cultures, I have
seen an increase in their
interest and motivation.
When students see that
their cultures and
experiences are valued
and represented in the
classroom, they feel
more connected and
engaged in learning. This
is reflected in increased
participation in class
discussions and in the
quality of their written
work.

Interests and context.

These should be
aligned with
students’ interests,

hobbies, or concerns.

This can increase
motivation and
interest in learning.
For example,
popular English
songs and movie
clips can be
effective.

Teachers observed an
increase in student
motivation and
engagement when
cultural elements were
integrated into classes.
Students feel more
connected to the
content when they see
their cultures and
experiences valued and
represented in the
classroom. This is
reflected in greater
participation in
discussions and the
quality of written work.
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4. What strategies do you
use to address potential
cultural conflicts or
misunderstandings that
may arise between students
of different cultural
backgrounds in the
classroom?

To select materials that
are not only informative,
but also inspiring and
enriching for students, I
take into account the
following criteria:
Relevance: If the
materials are not aligned
with the interests and
experiences of my
students, the focus and
attention necessary for
meaningful learning will
not be achieved.
Accessibility: It is
important that materials
are accessible to all
students, regardless of
their level of language
proficiency. This means
that they must be
understandable and
usable without causing
frustration.

Interactivity: I prefer
materials that promote
interaction and active
participation by students.
This includes activities
and resources that
encourage discussion,
collaboration, and critical
thinking.

Clear rules of
respect. Create a safe
space. Encourage
students to share
their cultural
experiences, making
sure that the
classroom is a space
where they feel safe
to express their
opinions without fear
of being judged or
ridiculed.

Teachers select cultural
materials based on
criteria such as
relevance, authenticity,
and accessibility. It is
important that the
materials align with
students' interests and
experiences to make
learning meaningful.
Materials that promote
interaction and active
participation are also
prioritized, such as
popular songs, movie
clips, and activities that
encourage critical
thinking.




45

5. Have you observed
differences in students'
motivation or academic
performance when using
local versus international
cultural elements? Can you
give examples?

-Foster an environment
of respect

-Continuous reflection
and learning about their
own cultural experiences
and prejudices.
-Mediation and conflict
resolution.

-Incorporate intercultural
education

Personal connection.
Students often feel
more motivated
when content is
related to their own
life and context.
They compare local
cultural elements and
see the direct
relevance of the
language in their
everyday
environment.

To address potential
cultural conflicts or
misunderstandings,
teachers foster an
environment of respect
and reflection. Students
are encouraged to share
their cultural
experiences in a safe
space where they feel
valued and respected.
Additionally, mediation
and conflict resolution
are promoted through
intercultural education.

6.What role do you think
extracurricular activities,
such as cultural workshops
or thematic events, play in
cultural integration within
language learning?

Yes, I have observed
noticeable differences in
students' motivation and
academic performance
when I use local cultural
elements versus
international cultural
elements. When [
incorporate local cultural
elements, students tend
to show a higher level of
engagement and
enthusiasm. At the same
time, incorporating
international cultural
elements enriches their
understanding of the
world and promotes an
open and global mindset.

These activities
allow students to live
and experience
culture in an active
way, far beyond the
theory that can be
taught in the
classroom.

Teachers noted that
students tend to show
higher levels of
participation and
enthusiasm when local
cultural elements are
used, as these are more
related to their lives and
context. However, the
inclusion of
international cultural
elements is also
important, as it enriches
their understanding of
the world and promotes
a global mindset.
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7. How do you adapt your
assessment methods to
include aspects related to
cultural integration in
English learning?

Extracurricular activities,
such as cultural
workshops or themed
events, are essential for
cultural integration in
language learning. These
activities offer unique
opportunities for students
to experience and
actively participate in
authentic cultural
contexts, which enriches
their understanding and
appreciation of other
cultures. They help foster
cultural immersion,
enhance students' social
skills, and increase their
motivation to
communicate while also
improving academic
learning.

Assignments based
on intercultural
research. Students
can complete
projects in which
they investigate
aspects of an
English-speaking
culture and compare
the culture of their
own country with the
culture of the
country whose
language they are
learning.

Extracurricular
activities, such as
cultural workshops or
themed events, play a
fundamental role in
cultural integration.
These activities allow
students to experience
and actively participate
in authentic cultural
contexts, reinforcing
their academic learning
and developing social
and communication
skills.
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8. What specific challenges
have you faced when trying
to promote cultural
integration in classrooms
with students who have
widely varying language
abilities, and how have you
overcome them?

For the oral part, I
usually organize
discussions on cultural
topics so that the children
can then share their
opinions. In this activity,
I can evaluate their
fluency and precision
when speaking, and you
can also see the
expressions that the
children use to share
their opinions. For
listening comprehension
and reading, I use audios
and send them to read
short texts so that they
can then share their ideas
or the cultural aspects
that they could see in the
text.

Students with a low
level of English may
feel frustrated or
excluded during
activities that require
oral or written
comprehension and
production in
English. For
example, in debates
or cultural
discussions, lower
level students may
be assigned to
simpler roles, such
as sharing key
phrases or
vocabulary.

Teachers adapt their
assessment methods to
include aspects related
to cultural integration.
This includes oral
assessments, such as
debates on cultural
topics, and content
creation tasks, where
students create their
cultural materials in
English. Assessments of
listening and reading
comprehension are also
used, based on
authentic texts and
audio that address
different cultural
aspects.
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9. How do you perceive that
cultural integration in your
teaching contributes to the
development of
intercultural competences
in students, and how do you
evaluate this development
throughout the course?

The biggest challenge is
being able to adjust the
material and activities so
that students can
understand what I want
to explain to them and
have motivation to learn.
Another part is the
evaluation; I have to
make it more flexible so
that it is understandable
for each student. The last
point would be that I
always try to make the
environment inclusive
for all students and I look
for ways to make myself
understood.

Through activities
that explore
traditions, customs,
and values from
different cultures,
students learn that
there is no single
way to communicate
or interpret the
world, which
broadens their global
perspective. Students
may be assessed on
their ability to
identify cultural
norms in
communication
situations, whether
oral or written,
through role plays or
case analyses.

One of the biggest
challenges is adjusting
materials and activities
to make them
accessible and
understandable for all
students, regardless of
their language
proficiency level.
Teachers have
overcome this challenge
by assigning simpler
roles to lower-level
students, such as
sharing key phrases or
vocabulary, and by
creating an inclusive
environment where
everyone feels valued.
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10.How do you perceive
that cultural integration in
your teaching contributes to
the development of
intercultural competences
in students, and how do you
evaluate this development
throughout the course?

Cultural integration in
my teaching contributes
significantly to the
development of
intercultural competences
in students. These
competences include the
ability to understand,
respect and value cultural
differences, as well as the
ability to communicate
effectively in
multicultural contexts.

Cultural integration
in teaching not only
enriches learning,
but also prepares
students to live and
work in a diverse
world. Assessment
of these
competencies should
be ongoing and
tailored to course
objectives, ensuring
that students develop
a deep understanding
and practical skills
for intercultural
interaction.

Cultural integration in
teaching significantly
contributes to the
development of
students' intercultural
competencies. These
competencies include
the ability to
understand, respect, and
value cultural
differences, as well as
the ability to
communicate
effectively in
multicultural contexts.
Teachers assess this
development through
activities that explore
traditions, customs, and
values of different
cultures, and through
role plays or case
analyses.

Furthermore, both teachers agree that cultural integration in EFL classes is

essential to increasing student motivation and engagement. However, they face challenges

such as lack of time, difficulty adapting materials to different levels of language

proficiency, and some students' reluctance to accept cultural differences. To overcome

these challenges, they employ strategies such as the use of authentic materials,

collaborative activities, and the creation of a respectful and safe classroom environment.

Furthermore, extracurricular activities and intercultural research projects are key tools for

fostering cultural integration and developing intercultural competencies in students.
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4.4 Discussion.

This research is based on the contribution of various authors who have explore
cultural integration in teaching English as a foreign language. Furthermore, the theoretical
and empirical perspectives supporting this study are discussed, highlighting their
relevance to the Ecuadorian context.

The author Ladson-Billings proposes that teaching should value students’ cultural
backgrounds as educational assets. This perspective is crucial for the present study, as the
results demonstrate that students feel more motivated and engaged when the content
reflects their cultural experiences. For example, in the surveys administered, 100% of the
students considered cultural integration important, arguing that it facilitates
communication and strengthens their confidence. These findings support Ladson-Billings'
idea that linking academic content to students' cultural experiences improves their
participation and performance.

The author Byram emphasizes the importance of combining linguistic skills with
the ability to interact in diverse cultural contexts. This theoretical framework is essential
for understanding the results of this study, where it was observed that students developed
greater empathy and tolerance toward other cultures when participating in activities such
as cultural fairs or intercultural debates.

For instance, classroom observations showed that students were more interested
when topics such as local traditions or international celebrations were discussed.
However, challenges were also identified, such as a lack of fluency in English to express
complex cultural ideas. This highlights the need to strengthen both linguistic and

intercultural competencies, as suggested by Byram.
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The author Kramsch argues that learning is more meaningful when culturally
contextualized. This approach is reflected in the activities proposed in this study, such as
creating stories based on local legends or researching technological innovations in
different cultures. These activities not only improved students' vocabulary but also
allowed them to construct knowledge from their own experiences.

Survey results support this perspective, as 83.3% of students stated that cultural
topics make learning more dynamic and engaging. This demonstrates that by connecting
English to relevant cultural contexts, students perceive the language as a useful and
applicable tool in their lives.

Authors like Spinthourakis (2006) and Mejias (2023) warn about resistance to
change in traditional educational settings. This study confirmed that a lack of teacher
training and cultural biases are significant barriers. For example, one teacher mentioned
that some students were reluctant to accept cultural practices different from their own,

requiring a sensitive and reflective pedagogical approach.

5 CONCLUSIONES
In conclusion, the present research with the title “Enhancing Student Engagement
Through Cultural Integration in English as a Foreign Language Classrooms”, has explored
the impact of cultural integration on student motivation, participation, and academic
performance in EFL classrooms. Through a mixed-methods approach, which included
students' surveys, Teacher interviews, and classroom observations, significant results
were obtained that highlight the importance of incorporating cultural elements in English

teaching.
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Firstly, it was evidenced that cultural integration in EFL classes significantly
increases student motivation and engagement. When the content reflects students’ cultural
experiences, they feel more valued and connected to the learning material, which
improves their language comprehension and confidence in using it. Additionally, the
inclusion of cultural aspects fosters an environment of respect and empathy among
students, promoting intercultural understanding.

However, the study also identified several challenges that limit the effectiveness
of cultural integration in the classroom. Among these, the lack of time, insufficient
resources, and inadequate Teacher training in culturally responsive pedagogies stand out.
The participating teachers highlighted the need for more interactive and inclusive
strategies, such as the use of authentic materials, collaborative activities, and cultural
immersion programs, to Foster a deeper connection between study and the learning
content.

Regarding pedagogical strategies, various culture-based activities were proposed,
such as creating cultural fairs, researching traditions, and carrying out collaborative
projects. These activities not only improved students’ vocabulary and language skills but
also promoted greater understanding and appreciation of cultural diversity.

Finally, this research underscores the importance of cultural integration in creating
more equitable and engaging EFL classrooms. The results suggest that by incorporating
cultural elements into English teaching, not only is language acquisition improved, but
students are also prepared to interact in a globalized world, respecting and celebrating
their unique cultural identities. To address the identified challenges, it is recommended to
provide continuous professional development for teachers, increase Access to culturally

diverse resources, and promote more Dynamic and inclusive teaching practices.
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Furthermore, cultural integration in EFL classrooms is not only an effective tool for
improving language learning but also a means to promote inclusion, respect, and
intercultural understanding among students, preparing them to be conscious and

empathetic global citizens.

6 Recommendations.

Provide workshops and continuous professional development programs for
teachers to acquire skills in implementing culturally responsive strategies. This
would include training in the use of authentic materials and creating an inclusive

classroom environment.

Incorporate materials such as literature, music, films, and news articles that
reflect the cultural diversity of students and English-speaking countries. This will

help students connect language learning with their own culture and experiences.

Design group activities that encourage collaboration among students from
different cultural backgrounds. For example, research projects on cultural

traditions, cultural fairs, or intercultural debates.

Integrate cultural themes into the curriculum units, such as festivals,
traditions, history, and values of different cultures. This can be done through

specific activities that reinforce vocabulary and grammatical structures.

Organize cultural exchange programs, museum visits, cultural festivals, or
extracurricular activities that allow students to experience and learn about other

cultures firsthand.
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Establish clear norms of respect and appreciation for cultural differences
in the classroom. Foster a safe space where students feel comfortable sharing their

cultural experiences and perspectives.

Leverage digital platforms and technological tools to present cultural
content interactively. For example, use videos, podcasts, and apps that allow

students to explore cultures in a dynamic way.

Include aspects related to intercultural competence in assessments, such as
students' ability to understand and respect cultural differences. This can be done

through presentations, projects, or debates on cultural topics.

Design activities that promote active student participation, such as role-
playing, cultural simulations, or the creation of multilingual stories. This will help

students feel more engaged and motivated.

Involve families and the community in cultural activities inside and outside
the classroom. This can include parents participating in cultural events or

collaborating with local organizations to enrich intercultural learning.

6.1 Improvement proposal.

Based on the results and findings of this research, it is recommended to implement
strategies that allow cultural integration in EFL classrooms, despite the limited time within
the curriculum. The book used in the institution, Life 2nd Edition British Pre-Intermediate
Students Book, primarily focuses on grammar, as students prepare to achieve a B1 level.
However, the lack of time in the academic schedule makes it difficult to incorporate

cultural elements into the lessons. Therefore, it is suggested to implement specific
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activities for each unit of the book to enrich learning, enhance student motivation, and

improve their engagement with the language through cultural integration.
6.1.1 Strategies.
Unit 1: Healthy.

6.1.2 Activity: Healthy Habits Around the World.

Description: In this activity, students will explore healthy habits from various
cultures and present their findings through posters or multimedia presentations. They will
incorporate traditional recipes and practices, such as the benefits of green tea in Japan or
the principles of traditional Chinese medicine. The activity culminates in a Health and
Wellness Fair, where each group showcases a cultural perspective on health. This
approach not only reinforces the use of the simple present and past continuous tenses but
also promotes cultural integration. The strategy aligns with the research of Devinta
Puspita Ratri (2024) and Rahaya (2023), emphasizing the use of real-life experiences and
authentic materials to enhance student engagement and language acquisition.

Objective: To expand vocabulary, foster active participation, and promote intercultural

understanding.
Materials: Flashcards, images, short videos, and poster-making supplies.

Assessment: Students will be evaluated based on creativity, clarity of explanation, and

the integration of cultural elements.

Unit 2. Competitions.
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6.1.3 Activity: Cultural Olympics.

Activity Description: Students will organize a classroom competition featuring
traditional games or sports from different cultures. Each student or group will present a
game, explain its rules and cultural significance, and teach it to their peers. For example,
a student might introduce "Kabaddi," a traditional Indian sport, or "Ensacados,” a popular
Ecuadorian game. The activity incorporates the modal verb "would like" for presenting
ideas. This aligns with the research of Castro Benavides et al. (2023), which highlights
the effectiveness of gamification and active learning through play.

Objective: To enhance vocabulary related to skills and sports, encourage participation,

and foster intercultural understanding.
Materials: Game accessories (e.g., balls, ropes), presentations, and explanatory videos.

Evaluation: Creativity, clarity of explanations, and active participation will be assessed

Unit 3. Transport.

6.1.4 Activity: Cultural Transport Fair.

Activity Description: Students will investigate traditional and modern means of
transportation in different cultures and create a classroom fair. Each group will present a
specific mode of transport, such as the metro in Beijing or interprovincial buses in
Ecuador, explaining its cultural and practical significance. The activity requires the use of
superlative and comparative structures. This approach is supported by Toma (2022), who
emphasizes the importance of authentic materials in language teaching.

Objective: To improve transport-related vocabulary, encourage participation, and

promote intercultural understanding.
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Materials: Flashcards, images, short videos, and presentation tools.

Evaluation: Creativity, clarity of explanation, and participation in the fair will be

evaluated.

UNIDAD 4. Adventure.

6.1.5 Activity: Cultural Adventure Stories.

Activity Description: Students will create adventure stories inspired by legends
or myths from different cultures. For example, they might explore Ecuador’s "La Dama
Tapada" or Guatemala’s "La Llorona." The activity focuses on using the past simple and
past continuous tenses. This aligns with Kramsch’s (2012) research on integrating cultural
elements into language learning.

Objective: To develop creative writing skills, improve grammar usage, and foster

appreciation for cultural traditions.
Materials: Legend books, internet access, and tools for creating comics or presentations.

Assessment: Originality, grammatical accuracy, and cultural integration will be

evaluated.

Unit 5. The environment.
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6.1.6 Activity: The environment in the world.

Activity Description: Students will research environmental issues and solutions
across cultures. For instance, they might explore traditional water conservation techniques
and propose ways to apply them locally. Presentations can take the form of videos, role
plays, or slideshows. This activity is supported by Mejias (2023), who advocates for the
inclusion of global themes in education.

Objective: To expand environment-related vocabulary, promote environmental

awareness, and encourage cultural integration.
Materials: Videos, articles, and presentation tools.

Evaluation: Research quality, presentation skills, and feasibility of solutions will be

assessed.
Unit 6. Stages in life.

6.1.7 Activity: Cultural Life Stages Presentation.

Description: Activity Description: Students will research how different cultures
celebrate life stages, such as birth, adolescence, and marriage. They will present their
findings using photos, videos, or reenactments. Group collaboration is essential for this
project.

Objective: To improve vocabulary related to life stages, encourage participation, and

promote intercultural understanding.
Materials: Presentation tools, videos, and props for reenactments.

Evaluation: Clarity of presentation, cultural integration, and participation will be

evaluated.
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Unit 7 : Work

6.1.8 Activity: Cultural Job Fair.

Activity Description: Students will research traditional crafts and professions
from various cultures and organize a classroom fair. They will explain the cultural
significance, responsibilities, and skills associated with each job. This activity aligns with
Ladson-Billings’ (1995) concept of culturally relevant teaching.

Objective: To enhance work-related vocabulary, encourage participation, and promote

intercultural understanding.

Materials: Flashcards, images, and presentation tools.

Evaluation: Creativity, clarity of explanation, and participation will be assessed.

UNIDAD 8. Technology

6.1.9 Actividad: Cultural Tech Innovations.

Activity Description: Students will research technological innovations from
different cultures and present their findings. They may create models of ancient or modern
inventions. This activity is supported by Byram’s (1997) framework for intercultural
communicative competence.

Objective: To improve technology-related vocabulary, encourage participation, and

promote intercultural understanding.
Materials: Presentation tools, videos, and materials for demonstrations.

Evaluation: Research quality, presentation skills, and cultural integration will be

evaluated.
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Unit 9. Language and learning

6.1.10 Activity: Multilingual Storytelling.

Activity Description: Students will create short stories incorporating words or
phrases from multiple languages. They can draw inspiration from traditional tales or
invent new narratives. This activity aligns with Ladson-Billings’ (1995) emphasis on
linking academic content with cultural experiences.

Objective: To enhance storytelling skills, foster linguistic diversity appreciation, and
encourage participation.

Materials: Storybooks, internet access, and tools for creating comics or presentations.

Assessment: Originality, language accuracy, and cultural integration will be evaluated.

Unit 10. Travel and holidays

6.1.11 Activity: Cultural Travel Brochure.

Activity Description: Students will design travel brochures highlighting festivals,
attractions, and traditions of a specific country. They will use the simple past tense to
describe experiences. This activity is supported by Rivas’ (2023) research on cultural
immersion in language teaching.

Objective: To expand travel-related vocabulary, encourage participation, and promote

intercultural understanding.
Materials: Flashcards, images, and graphic design tools.

Evaluation: Creativity, clarity of information, and cultural integration will be assessed.
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Unit 11. History

6.1.11.1 Activity: ""Cultural Time Capsule™
Activity Description: Students will create a time capsule representing a specific
culture and historical period. They will include symbolic objects, documents, and
descriptions of key events, using reported speech. This activity aligns with Spinthourakis’
(2006) research on multicultural education.
Objective: To improve history-related vocabulary, encourage participation, and promote

intercultural understanding.

Materials: Boxes, symbolic objects, and written descriptions.

Assessment: Creativity, historical accuracy, and cultural integration will be evaluated.
Unit 12. Nature

6.1.12 Activity: Cultural Nature.

Description: Students will research how different cultures interact with nature and
organize a photo collage about these cultures interacting with nature, whether it be plants
or animals, and also cultural practices related to nature. For example, the "Karankis" live
in the hills and their activity is agriculture, they are native to Ecuador. This activity is
related to research by Xiaowei(2021), which has explored how exposure to diverse
cultures in the classroom fosters empathy, respect, and tolerance, skills essential for
interaction in multicultural contexts.

Objective: To improve nature-related vocabulary, encourage participation and

promote intercultural understanding.
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Materials: Presentations, videos, and accessories for demonstrations.
Evaluation: The research, presentation and integration of cultural elements will

be evaluated.

7 REFERENCES

Alex, V. (4 de August de 2024). 6 questions to ask to identify a culturally
affirmative school. Obtenido de parents.com: https://www.parents.com/6-questions-
to-ask-to-identify-a-culturally-affirmative-school/

Alex, V. (2024, August 04). 6 Questions To Ask To Identify a Culturally
Affirmative School. Parents, p. 1.

Assignments, M. m. (23 de February de 2024). The Impact of Culturally
Relevant Teaching on Student Engagement. Obtenido de Make my Assignments:
https://www.makemyassignments.com/blog/make-my-assignment-supporting-
culturally-relevant-teaching/

Byram, M. (1997). Teaching and Assessing Intercultural
CommunicativeCompetence Multilingual Matters (Series). En B. Michael,
Teaching and Assessing Intercultural Communicative Competence (pags. 2-137).
British : Great Britain by WBC Book Manufactures Ltd.

Connolly, M. (5 de June de 2024). LEARNING MOLE. Obtenido de Cultural
Diversity in the Classroom:Stunning Strategies for Fostering Inclusivity:

https://learningmole.com/cultural-diversity/



63

Creswell, J. W. (2009). Third Edition RESEARCH DESIGN Quialitative,
Quantitative, and Mixed Methods Approaches. En J. W. Creswell. United Stated of
America: SAGE Publications, Inc.

Devinta Puspita Ratri, U. W. (2024). A Systematic Review on the
Integration of Local Culture into English Language Teaching in Southeast Asia:
Current Practices and Impacts on Learners's Attitude and Engagement. Pegem
Journal of Education and Instruction, 37-44.

Ecuador, A. n. (03 de 2011). Ley organica de Education Intercultural .
Obtenido de Registro oficial Suplemento 417: https://educacion.gob.ec/wp-
content/uploads/downloads/2021/03/LOEI-Ley-Organica-de-Educacion-
Intercultural-Codificado.pdf

educacion. (2022). Beneficios de trabajar la diversidad cultural en el aula.
Unir.net, 2. Obtenido de https://www.unir.net/revista/educacion/diversidad-cultural-
aula/

Europe, C. 0. (2020). Common European Framework of Reference for
Languages:Learning,teaching ,assessment. Obtenido de Companion
volume,Council of Europe Publishing,Strasbourg: www.coe.int/lang-cefr

Garces, F. (2004). Intercultural bilingual education situation in Ecuador.
Quito: Unpublished.

Gutierrez, 1. (14 de August de 2024 ,). Integracion Cultural en la
Educacion:Un enfoque Transformador. OLLER2COLEGIO.ES, péag. 1.

Haboud, M. K. (2006). Estado de situacion de educacion intercultural
bilingue en Ecuador(Estate of the situation of intercultural bilingual education in

Ecuador. Barcelona : ICCI.



64

helper, A. (2024). Make my assignments. The Impact of Culturally Relevant
Teaching on Student Engagement, 1.

Hopkins, S. (2017). Lessons learned through reflectin on a classroom
observation. Links to Health and Social Care, 77-86.

Jones, k. &. (2021). Building a faculty's skills in culturally relevant teaching.
Eric.ed.gov, 38-34.

King, K. a. (2002). Language planning and policy in Ecuador. Current
Issues in Language Planning 3, 359-424.

Kramsch, C. (2012). Culture in foreign language teaching. Urmia University
Press, 22,57-78.

Ladson-Billings, G. (21 de 4 de 2012). That's Just Good Teaching!The case
for culturally Relevant Pedagogy. Obtenido de jstor.org:
http://www.jstor.org/stable/1476635

Martyn Hammersley, P. A. (2019). Ethnography principle in Practice.
London: Routledge.

Mejias, E. (26 de 07 de 2023). Intercultural education strategies in a
globalized world. tekmaneducation, 2. Obtenido de tekman:
https://www.tekmaneducation.com/educacion-intercultural-aula/

Middobuche, E. (1 de April de 1999). Respect in the classroom:Reflections
of a Mexican-American Educator. Obtenido de ascd:
https://www.ascd.org/el/articles/respect-in-the-classroom-reflections-of-a-mexican-
american-educator

Najarro, B. M. (18 de April de 2022). Education week. What Is Culturally

Responsive Teaching?, pag. 4.



65

Preciado Asanza, T. E., Mendoza Martinez, M. A., Preciado Asanza, M. V.,
& Recalde Garcia, F. A. (2024). Gamification as a Didactic Motivator in Low-
Resource Public English as a Foreing Language (EFL)Classrooms in Ecuador.
Ciencia Laina Educacion, 3-13.

Puspita, R. D. (2024). Asystematic review on the integration of local culture
into English language teaching in Southeast Asia:Current practics and impacts on
learners' attitude and engagement. Pegem Journal of Education and Instruction, 37-
44,

Rahaya, E. L. (2023). Integrating Culture into English as a Foreign
Language (EFL) Classes: To What Extent Does Culture Play Important Roles in
EFL Learning? EEIC, 6, 65141.

Rivas, G. C. (2023). Innovative practices in teaching English as a Foreign
language in Ecuador:Audiovisual tolls and cultural immersion. Revista de
Investigacion y Formacion Pegagogica (Pegagdgica Research and Training
Magazine), 54-60.

Shcheglova, I. (2018). A Cross-Cultural Comparison of the Academic
Engagement of Students. ResearchGate, 665-681.

Spinthourakis, J. A. (2006). Developing multicultural competence through
intercultural sensitivity. ResearchGate, 641-656.

Toma, A. M. (July 2022). HOW TO GET REAL IN THE CLASSROOM:
USING AUTHENTIC MATERIALS IN LANGUAGE TEACHING.
ResearchGate, 4-7.

Villegas, & Clewell. (2001). Ahead of the Class: A Handbook for Preparing

New Teachers from New Sources. Design Lessons from the DeWitt Wallace-



Reader's Digest Fund's Pathways to Teaching Careers Initiative. Urban
Inst,Washington,Dc., 50.
Xiaowei. (2021). The role of classroom culture and psychological safety in

EFL students' engagement. Frontiers in Psychology, 12,294,

8 ANEXOS

Anexos 1.Guide

66



[ AR AR LTI
Guin de Obseraviia:
Evaluactin del Impacts de la Integraciin Caltaral en Chases de Ingés coms Lengua
Exmanjera
Tropitsite:

Observar y analar dema 3 soe pracitn rultural sy e las SMOCSLES, PATCIPECIOn T
compremside de Jos estudiantes durante fas clases en limo

Perinde de Oheervaciin: 3 semenas- amema |
Modalidad: Clases e B=ad  presencil

1. Iaforseciin General
Frachn e Ly obssrvacise: 72000705
Cirza™Nivel: ;1]
Tema dela clase: ___ Mobile Techzoiogy

Duracién de la clasez 130

3 Aspecees 3 Obserrar
A Emeciones ¥ Actirades de los Esrndiantes
A gCimou se muesiran los edudinntes ol inicio de b cleseT

O Maorivados
Indiferentes

Fandes ntre si e in

e DT LSO, MAFHASR.

CH:
C Srm:n'm:mmmubsymu r\:ﬂdlﬁ:ullade:
C Alveman entre inglés 7 5o lengna masersa.
L Lisie mayormeste 57 lengul maena

@gsam cxpresbones ouiterales o madismos del idloma?

Frecosnten:ens.

q,mm:zm ran inliois ¢ parician slivamenie,
5 penn e mister Tinitad

mwenrn puschs mtands,

o mueszam iterés oo gl

B. Particigacion y Expresion

£2Cual o5 ol resal de esradlantes que participan activamente al discudir temas

culturales®

[SESESN]
E
w2

§. (Mucstran actitudes de respeeo ¥ curiesidad hacta apras culteras?
0 Siempre.
O Auveces.
N Ramver
0 Nama
b Utibizan rafsrencias culrurales en sus sjemples, debates o trabajas?

O Frecoentesere.

eris en comecer apecios oallarales de lus paises de habla nglea?

Uil
L sl
Drasimalnene

Fara vez.

Tunca

oo@a

i ¢Se sienem cimados al participar e arividades cuburales en inglésT

Moy cempdes.

E
2
i

I, Oihsers aesin dlel Wassir

TG INCRETE 8] mEsOre aspectas cnlinrelis o 1 saseianz el iissa

O Lia ons variedad fe eCEN0S (MMCA ene AN, celshraeie e, e )
@ Uz algoaos reciesos, pero de mamera Emitada

O Ls3pocos mecnmos cntrales

O T il aspecins cullmakes.

ki lnmeata el docemic b comparaciéa eomre |a colrara Jocal ¥ la de omres palses de
T

@ &L d= manzra actha.

@ &k parc de manera limitzdz.
o Raaver

I Muaca

(Mo clsnrve residrase )

1. pAnima @ oy estwdinntes a relesionar suline sws propies culleres en ndacisa cos b
lengua mesadsegunda leagua )

n Fresenlmi:
0 Cxasionalmeme.
@ Raraver

o Nuncs

T g Lisa TecaTses autincicos {norclas, videss, podcasts, trtos de hablances natives)?

0 Summpre.
O Awaxs,
0 R ver
m Hines

wePromuwsyve debares sebre temas culrmrales v saciabes en inglés?

It cmica Extatal o
Lt Raastn OF Dlsmatianal s

n et
o Ocasi e
0 Raaver

o Kunex

3, Ohservacien del Ambizate del Anla

H ;Lxtsren mareriaics visuales que reflejen la difercate cxtura 2

n i T s prie s
O S peroenc

o Harpocos.

o Mehay

Se utilizan dimdmicas grapales que fomencen la interaccidn mterculraral?

o Frecusmiemente
0 Ouasiimahme:
o

n Wi

- sEl aula edrece un espacie segure para b expresita de ideatidades caliurales
Aliversns?

O 5i, de manera evidems.
O SE pere oon algusas limfacienes,
O Kol ol
a0 Ko lwefee.
g ;May actividades excracmericubires que invehieren Las difereates o ¢

N SQ hay sewies

iddadked ek dhe SomeTRECHIR ene-fores, e

T, Drservacivnes Adicinoales

5. Iescriba cualquier con iz Ireral {par
2jempln, reaccimes dr los csmmms.,mmxa grupakes, barrras para partcipars:

67



AN
@ Univessiod Thonica Estatal de Oueveso, )
— Laulin O EuaRom s k J

Lo estudizearss interachize mas cuzsdo o] massno relaciona el tama con cosas desumxh

4. Evaluacka CGlobal

L R dacloncs para mejorar la integracibn cultural en ¢l aula de
clases.

Seriy, interesante que el maestro para 2ste tema goe e5 Mobile Technology 2z videes parz
yue L clase s mas drvartads v gua lucge le pregunte o cada edtodsanle sobee s
experiencia cun lz f tecnologia Movil.

O

=

O Usan =i inglé= oon fmdez v aatmmlidad, mchvendo expresiones idiomdtcas.

Ll 52 cofmmedcan el ingles, ﬁmmrxm

O Usan mayomments 5o lengua maerna.
i lsam expresones endurakes o medismos ded bloma?
1 Freou=nemeis
o Runca.
e ;Demwesiran interés 2o cangcer aspectes calturales de bes paizes de habla inglesa?
O 5L muestin gan inlizés v participen sctivamezte,

n Niemmesitan soechs mies
0 Ko muestran izzrés 20 zhaolmta.

B, Participaciin y Expresiin

EzCnl es el tofal de estudiantes que pariidpan acthamente al disowiir foaas
cublurales”

C Masde s
L Enire iy

L Manos del

g (Mucstran aceitedes de respeto y curiesidad haria eiras culteras?

O A veoss
N Rsves
0 Kunca

b Urlizas referencias enlrmrales en sms e femples, debates o oabajas?

68

@ Universidad Renica Estatol de Quevedo.
M [t OF Bl St
(s de Ohservaciin:
Evaluacion del Impacio de la Tutegrucion Caltural en Claves de Inglés comu Lengus
Extranjera
Propisito:

Ohservar ¥ anakose pdeso 12 integracion cultural s 60 15 SROCKINSS . PIMOINICKE ¥
cormpreraie de Jos estudiasees durante [as clases ea linea.

Periodo de Observackia: 3 semanas- semama 2
Modulidad: Chases en linex ! sesencal

1. Inforsacidn General
Fechn de 1o obseevacion: 030225
CursaNivel: Bl
Temadelaclase:  Preseotpefact
Daoracion de la clase; _£30-5 30

2. Aspectos a Observar

A. Emeciones v Actitudes de Jos Estudi

o

SComo se muestran Jos estudiamtes o inicio de b clase?

t ;Como Interacrnan los eshedlantes enere =4 en taghs?

s e o e k")
= TFrecuentemems, -

T Faaven

o Muncs

. R ieriben ol al parkicipar e aetivilides cullirales sn inghés?

SEgUICS.
Tcdrmmindos
2. Observacidn del Maesten
J & Chme imtegra el maesero aspeetns culrurales 2n la ensefianza del ddioma?
= Lk RLEANS AGCIHENE. a0 A2 WA Haitids
= sz pocos recurscs culiurales.
T Momlepra aspecios celle alcs

L AL 6] A00omte 13 COBRATRCEIN OTTE |6 cubtird Beal ¥ 16 de atros paises da
habla inglesa?

= 5 demapera aciria.

= Ramver

Z Numa
1 ¢ Anima a lus estuidinntes s refesivnar rwbre sus propis: cultars en relaciin csa b

lengua maraisegunda kmgna 17

- Oraziozalments
T Faawee
= Moncx

m ;Usa recurses anténticos (meticias, widess, podcasts, textos de hablandes nacbves)?

Tig FTOBORTE SRbaces Sobro [0Has caltaralis ¥ soflalis on mpls?



69

n]-l Umbversidad Taonica Cstatsl de Queveda,
onaalh 0T Exfuplinoue] Hedrmsann

3, Olservaciin del Ambiente del Aula
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1 Ramver
0 Rwea
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Universidad Tenica Estatal de Ouovedo.

1 ¢S sienten comodos al participar en actividades cultarales en inglés?
0 Muy comodos.

O Inscguros.
o Incimodos,

1. Observacion del Maestro

§ 4Cmo integra el maestro aspectos culturales en la enseflanza del idioma?

0 Usaalgunes tecursos, pero de manera limitada
O Usa poces recusos cultrales,
O Nointegra aspectos culhurales

k;Foments el docente la comparacién entre la cultura local ¥ Ia de ofros paises de
habla inglesa®

:l- 5i, de manera activa.

O Razvez

O Nunca

L ;Anima a los esrudiantes a reflexionar sobre sus propias culturas en relacion con la
lengua meta(segunda bengua )

O Frecuentemente.

m ;Usa recursos anténticos (noticias, videos, podeasts, textos de hablantes nativos)?

O A veces.
O Raraver
O Nunca.
i Promupeye debates sobre temas culturales ¥ sociales en inglés?

0 Frecuentemente.

Universidad Tecnica Estotal de Quevedo.

Enanslhn, O Exhucalinal el

Universidad Téenica Estatal de Cusovedo.

0 Nunca.

3. Observacion del Ambiente del Aula
N ;Existen materfales visuales que reflejen la diferente cultara ?
0 Si. hay una gran vanedad.

0 Hay pocos.
o Nohay

0 ¢Se utilizan dinfimicas grupales que fomenten b interaccion intercultural?

0 Frececntemente.

p- ¢El anla ofrece un espacio seguro para la expresién de identidades cultarales
diversas?

O i, pero con algunas limitaciones.
O No del todo.
o Nolooffece,

q ;Hay s que las diferentes culmras ?

O 50 hay varias actividades {club de conversacion, cine-foros, eventos teméticos,
etr.).

O Hay muy pocas.
O Mohay
D. Dbservaciones Adicionales

5. Describa cualquier evento relevante relacionado con la integracion cultural (por
ejemplo, iones de los i indmicas grupales, barreras para participar):

Los estudiantes se sienten mas motivados cuando Ja clase se relaciona con temas culturales
por ejemplos hoy para iniciar la clase el marstro les puso un video para que puedan

escuchar un poco la pronunciaciin

4. Evaluacion Global

1. BRecomendaciones para mejorar la integracion cultural en el anla de

clases.

~Consideso que podrian implementar misica al ingresas a clases misica que sea 42 otta

coltural para comenzar con una buena motivacion.

-Conzidero que tambifn serfa bueno el uso de role play con los estudiantes para que hablen

de un tema cultural
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4 [acamarar 13 S80E3CI0T, irnarrniriral

6 ;Haabservado difereuciaz en o motivacion o ¢l resdimivace
acadimico de los estudiamtes cuando uriliza elemenpas cohurades locabes

frente 3 elementos culrurales internacicaales?  Podria far cjemplas?

i, ke pbservade di ias zotable en iy el
sezdimies de los Esmudstes s Tl sl ctrarales nsales frem s

eemertos cximeales inrmaserales Crds incomoen eenemes coimdes Incals,

lons ctndiznies endon 3 mosear ve ey o mevel de pandic ® ciriseizano. Al

WG i, L& ieorpouicnin (o cheptenlis SUlMEke: unemazioelis e s

compmensicn del muzds v pramuzve um meralidad abera ¥ gotal

4. ;Omé estrategias ntiliza para abordar pesibles conflictns
culrurales o mabentendidos que puedan surgie enire esiudiantes de difersnes
antecedentes culturales en el aula?

Nogmas claas de respeio. Crem un espacio seguio, Ao 2 Jos esiudiantes
a compartir sus experisncizs cultarals, asepurindonas da ooz & anla sea un sspacia
dende se sientzn segures de sxpresar sus opiniones sin famer 3 ser pazzados o

ddusudizadis.

s (Ha vbservade diferencias en la motivaci o e rendimieaty
acadimicn de Iz estadiantes cuandn nriliza elementos mltorales Incales frenta
3 alemsontos ewlmrakes incermacionales? jPadria dar ajemploc?

Conexidn personal. Los estudiantes 3 memido se sienfen mas mosivados
cuamde el conlensdo estd relaciveado oo s propa vida y coolexio. Compara Jos
elementos cublurales bocales v ver la relevancia doecta del idwuna en 59 enloomo

cotidiane,

6. jOQué papsl cree que fuegan las actividades exracnrvculares,

comu tall lural Lus lemitices, en la i ite culiural deatre

el aprendizaje del idioma?
Estas actividades parmiten 3 fos estudiances viviry experimentar la cufra

i marera aouva, suche mi alkh 32 1a teoria gue s2 puede fnaeliar & 6 uly
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T Qui paped cree que fegas las actividudes extracerriculuses,
camp ealleres enlmeales @ rostne maticns, en |a integraciéa cnleral
et del agredizae el idivma?

Las genvidades cumasioniiilane, coms (2lenes ciltieales o el

temmittices, o Bardumer teles para | integracién cultizal ex ol ymendizzie del

#dwma Esasa

viladhes ufrecen ppenimidade: inices para que bos esmdiztes
EXpArMECAT YV QAMCPEN ATREMERe M comexnes cximies mokatices In qoe
SIFiZUSCE M CARIARENEEEN ¥ APPEin par otras culiras estas ayudn al fomemes de
T OO, Taren & L2e hailifades socisles J 10s estaianes v ks
annea Ta monvacie 2T hoes S comimeanss @ deaede [do famiin mejors 2|

ApredizE)e pesleminn

. ;T qouds mamera nddapes sws mérades de evatnackin par fachir
aspecios nedciveade. oo b istegracio culural en o spresdicsje ded
inglés?

Pxalazan: cral nomaimemre argazire discmiozes soboe tzmas
caterales para e IREn 108 Chenot COMPErtan BT opiraanes s arimidsd
[reedn evaliar v Rurides y recizion & habise 7 fambifn s pueds ver tas
CRPOE RN S QU 03 cRiC0s USE pued Comparlin sus ppieores S bo gue s la
COLLTENEA ARl ¥ s ua nsdio v Los nando 4 beer pealedi wenles
parz gee luzgn e compartan sus ideas o los aspectes cultorales que pudieren ver

en 2l el

(s

T o Dhe qué manera adapia sus mélsdos de evaluacion para iclair
aspictos Telackmadss con la intagracién caltural en ¢ aprendizaje del inglés™

Tareas hasada: en investieacian intercalmaral. Los esudiantes poeden
realizan proyectes & los que mvesliguen aspeetos de uss cullua de habls mglesa ¥

coaparen la culturz de su progiv pads cue 1a culbuaa del pais cuvo o estin

aprendisnedn
8, 20mé desafi ifiens b al intzntar promover la
integracién cultural n sulas cou estudiantes que tisnen g

muy diversas, ¥ céma los ha speradn?

Tone esmdizmtes con un nivel bajo de inzlés preden sentirse frustradoz o
exchuides durante acinadades que reguernes comprensite v produccuin ezl o
escaity e nglis. Pol getiplo, ef $ebates o daseusones cullicales, Jos estodsiites de
nivel mis bajo pusden ser asignades 3 roles mis senrillos, come compartis frases o

vacabalariz clave

0. pCémn percibe qua la inteerackin caltural en s ensefianza

. - . JT— y
cime evalay ese desarvolle a b large del curse?

A mavis de sctividadis que explon ladicimes, costumbnes | valmes de
distintas cuteras, los sstudizates aprenden gus no hay ana forma fnics de
copmmnicarse o dz interpretar & mando, 1o que amplia s perspectiva plabal Loz

eafudzamies pueden se evalusdos sobre su capacidad para idesiificar notisis
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9. Ored desafios espocifices ha enfrencads al tesentar pramever la
miegraciin cultural en auls con studiante gue fienen Rabibade

lingiiistivas miy diverias, ¥ eome lis Ja siperada?

Los desafios mas grandes a5 poder gjmtar el matenal v artividsdes pan
e ke vetsbimtes pueibn oo anden b cue quoas oapbeahes v oo
mativacion para gpeende (i pacts e |1 svaluecin debe bacerke mas Blexles
Jed qua acd gonmid e e £ads galudurue FLultmns pislosms g sicgmne
biato que el ambieme sea nclzive pae sdes e esuciames v usce lamaera de

[y Bz e

10, ;Como percibe que 12 imtegracién cubteral e so ensedanza
enuiribuye al dmarmll de compeencss inlercubiurale en lo eslodaies,
¥ odma evalia ese desarrelle a lo large del corse?

La ineegracsta culteral en mi sneslanzs comnbeme sncficnvaneme &l
Zesamalle e competenciz iteroultarales oz kos estdiantes. Exbas comprenzias
incliryen 13 capacidad de comgrender, sespetary valanr |as diferencias cuiusles

a= come |2 habdidad de comrarmicrs: efoomerle en comtate mukimbarales .

CAGHIE,

Intsrsien 2,

Friresista pira professrsa:

L Cmdles sen las peinclpales difienlme qos e encearrads al
intentar incarpesar clementos culturales e se metodalagia de ensedama de
teagles comia kangm exrrangera on o ks

Faea e herwge: 108 20 aramas de essianes veed on oo fi & e en
aspertos linghistions (Freminica, vocdbulais habiidades commizatias ), b que

fleja e espacan 2ars INCNE sepeasies enlrires A pis0en grfinds

L Heneeade alges cambile en b participacion v el redimboie
académics & sns estudiantes al adaprar sus métedos de ssedansa para facuir
elemenios enbiurales! [Fodrias comparile algunes & splos?

STV S VACKN ¥ i eenian. &7 I Eleremes ciluraes, lic

estedimtes e camas s arisresado: v coasctafos con o] caskenido

kS £Cama sebeccing bas masleriales culvmrales o uifiia o sae
Ll v oé crinariag ermsliera mas inpeetantes [ o) gy, relevanels,
awtenticidall o aceesib@idul)?

Intereses » contenio, Deben eslar aliveados oon los misreses. pmalienpes o
ke o led estualimiza. Exio puode umeniarn |3 monvazion y of e o0

anerder. Po eenrelo, camemes popelzee e gk v ks de peliceke

A REE. GANERTAN:

culturales en situaciones de comumecacion, va sea oral ¢ esciita, a traves de role

plays o andlisis de casos.

10.Como percibe que la integracion cultural en su ensefanza

contribuye al desarrollo de

coma evalia ese desarrollo a lo largo del curse?

ales en s ¥

La mtegracion cultural en la ensefianza no solo ennquece el aprendizage, smo que

también prepara a los estudiantes para vivir ¥ trabajar en un mundo diverso. La evaluacidn

de estas competencias debe ser continua v adaptada a los objetivos del curso, asegurando

«que loz estudiantes desarrollen vna comprension profunda v babilidades practicas para la

mteracridn intercultural
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